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The paper gives first an overview of the most important chéracteris-'
t1cs of so-called large-scale innovation. In the context of such
large-scale innovation-projects the theoreblcal assumptlons and _the
related procedures and instruments of the Concern-Based ﬁdoptlon

Model (CBAM) have been adapted and tested-

In the remaining part of the paper attention is payed to the comstruc-=
tion of an adapted version of a questionnaire for identification

of teachers comcerns involved in an innovation, to some resﬁlts that
contain a few indications as to the meaning of some findings and )

to the use of thfs questionnaire in large-scale projects..

In a third part, an overview is given of ongoing and future research

work.
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Studying’ change in.Primary and Secondary Schools in,Belgiun and the Netherlands °

. A contribution to the Symposium : International Perspectives on Educational Change

Dr. Roland Vandenmberghe °°
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1. CBAM and large-scale innovations in Beigium and the Netherlands

Typical of most of the innovation-projects in Belginm and the Netherlands is
their so-called large scale. In this introduction we are not treating the
- issue of the large-scale polnt of view in detail (see : van den Berg &

: {
. Vandenberghe, 1983, in press) We confine ourselves to some important characterls-

q
tics. . ~

A large-scale innovation is characterized by the fact that the innovation.plans
are initiated by the government (Ministery of Education). The goverument pro-

pases. a complex innovation more than the field of education itself. o
In the second place it is a question of a multiplicity of goals which are mostly
formulated in an abstract and general way. In connection'with this multiplicity
of goals we find that different innovati.-s must be implemented coherentl? ang" .
simultaneously. Radical changes have to take place in the domain of the curriculur
of pppi}s' evaluation , of .the reporting of results to pupils and parents, of the

grouping of pupils. In the sphere of the school. structural changes crop up as

well : teachers must work toéether in subject-workgroups-; arrangements ‘about

contents and methods are requlred ; regular contacts should be made w1th the

Egrents'; internal change. facilitators should try to coordinate the concrete

work, etc.’ In the third place the policy plans and the resolut1ons cover a longer
term. The xmplementatlon of a large-scale project lasts for several years and
is put, 1n/severa1 stages ; not everything can be tackled slmultaneously. So one

often starts with a limited number of schools and then one- tr1es to transfer

-

experiences, 1ns1ghts and materlals to other schools.

" What precedes further means that not only schoolfocused developments are involved,"
but also activities that exceed the 'school; those activities are often intended - 5
to make other schools receptlve to the project concerned. . In other words, w1th1n“:

- the projects not only the school itself is set a task, but there is aiso the

- task of giving a stimulus to the development of other schools.

®Paper presented at\the.annuAI AERA-neeting; Montreal april 11;15, 1983
°® In collaboration w{tn Dr. R.M. Van,den Berg, K. P.C., The Netherlands.
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Flnally many authorities and people are involved in the support and the.
fac111tatlon. w°st1y one dlstlngulshes external and internal change facllltators.
This dlver51ty with regard to-facilitation brlngs on that in many cases several

—_

-types of 1nnovat10n-str3tegles are .simultaneously applled regardlng the same.
target groups. - . . )
It is in the context of some such large-scale 1nnovatlon-nroJects that the
theoretical assumptions of CBAM as Well as the developed instruments are tested
and adapted. This led among others to the adaptation of the SbC-Questlonna;re:
for teachers and of the SoC-Questionﬂaire for Change Facilitators in view of the
Belgian and Dutch situation ; it also led to amn adjusted translation of the LoU-
' Interview and to the use of the Taxcnomy of Iﬁtervention for the description'and
—analysis of intetventions within the framework of large-scale projects.. About
| all this there were detailed reports (R.M. van den Berg & R. Vandenberghe, 1981).

Besides this a workbook and materials were also developed-for the organization of .

. CBAM-workshop. These workshops are maialy attended by change facilitators.

In this paper we will conseclitively pay attention to the comstruction of an ’

adaptad version of the SoC-Q for Teachers, to some results that contain a few
indications as to the meaning of these resulfs and to the use of the SoC-Q for

-~

Teachers in large-scale projects. .

2. Adaptation and.construction of the SoC-0 for%teachers

In a first‘stage the 35 items of the 6riginal»Austih-Questionnaire (Hall, George,
Ruthkerford, 1977) were translated. faking into account the meaning of the diffe- .
rent stages 22 new items were formulated. The researchers of the R&D Center for
Teacher Education (Austln) have checked ‘with the cooperation of a student born

- and raised in the Netherlands, 1f the translated and added statements rendered
the meanlng‘pf each stage in a satisfactory way. This led toan- interim .ques- .

. r

tlonnalre w1th 57 1tems.,

P

%

Next this interim questlonnalre was submitted to Belglan and Duih teachers,
worklng in Primary and Secondary schools. In doing so a variety of 1nnovat10ns was

aimed at. Table | contains ,a surveyrof the 1nnovat10ns and the number of teachers

-

L3




.
- ‘ . - -3 -
N
, .

Iéble | : Projects and reachers involved in the comstruction of the

SoC-Questionnaire for Teachers

. Belgium | " The Nethérlgnds
S ' . ' - _' SN~ ) Q . s
Primary R.P.S. : individualized : ISMA.: project for indivi-
schopis . reading instruction; first : dualized instruction
T . and second grade (d =_145) (n = 62)

Secondary R.S.S. : reform towards M.A.V.0. : project for indivi-
schools - a comprehensive tyve of - ' dualized imstruccis
R sacondary school (a = 300) ' (n = 214)

T.S.S. : preparing the K.P.C. : project for indivi-
implementation of -the R.S.S. . dualized instruccionm .
(n = 335)" - ' {n =132) >
-’ T-s-s. (n = 396) R < ‘ ]
S ) . ‘

e

.

R.P.S. = Renewaed Primary School 4
R.S.S: = Renawed Secondary School , . ) o
£.5.§. = Traditional Secondary School - ' N

(=]
1.S.M.A. = Project for individualized instruction for Primary Schools

. el
-

¥.A.V.0. = Middelbaar Algemeen Vormend Onderwijs (Intermediatae Ganeral 'Secondary .

Educatiom)

e

* -K.P.C. = Ka:hollek Pedagogisch Centrum
Cachollc Pedagogzc ‘Canter ('s Hertogenbosch, The-Ne:harlands)

L

’

A factor-analysis was:applied to these data, according to the procedure of defining‘.f-
‘the principal components with varimax-rotatipn. '

A six-, seven- and e1gh:-factor-solut10n were compared. 'For the recording of a

_statement in a certain factor a minimum loadlng of .30 was used each time. With '
regard to the contents the seven-factor-solution led to the most meaningful descrip-

tion of the structure.

- e =
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These seven factors were regarded as seven subscales ; on these subscales two
item-analyses were carried out with successive iteratioms in order to obtain

subscales with a maximal reliability~€&-coefficient).
[ 4

. In table 2 a surve§ of the final questiopnmaire ‘is to be found.

§

Table 2 : SoC—Questionnaire for Teachers-: structure, number of items,

> = coéfficients

Stages . Mumber - o - coéfficient ‘
. . items B
Awareness . -7 ) - 769
Personal/ . . -
Informational 12 . -895
Consequences for . €
pupils 8 5 : ‘ .801 - .
Management 10 . . .876
Collaboration 8. - ‘ .845
Refocusing based ) ‘ -
on experiences with .
. pupils oo - -~ 5 .730 .
Refocusing . 5 ) : 744 ’

t

A complete description of the seven subscales can- be found in appendlx 1.

The correlations between the seven subseales and at the same time an ipdication

-

of the relative homogeneity of each subscale appear in table 3.

- . =]
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%:. discussion of the So{-Questionnaire for-Teachers ' ' S .
& * . ” -° : . . A ) . 'S [

’

A - . ° L] . . . .
vow comes a4 concise discussion of the seven subscales (or the seven scages) ;.

. .e

. ~e -partlcularly pay attention to a comparison wlt:h the original Amerlcan
questlonnalre. . s . .

- .

A general companson 'of the structure of the Austin SoC-Q and the Belglan-Dut:ch

SoC-Q is' to be found in figure-:l.

- .- 4
Tigure | : Structure of the iustin S0C=Q and the Belgian-dutch SoC-Q for .
. - Teachers : : -
. ~ Teache o N | ‘_ ]
" Austin SoC—Q - Be}gian'-au:ch SoC-:a_ . . .
- 2
Refocusing® Refocusing' . .

L
.

Collabora::.on ———miomeem  Qthers: ——————t Refocusmg based on exper:.ences

/ \ with PuPllS ~
Cgllabora::.on

Consequence )
. . e - .
. MANagement . ——mmm—— Ta3k / . Managemant ; v
y .. o S —«*-’——’"“‘—".""_
Personal \ . / Consequence for pupils : ]
- Informational — Seif ‘ L Persopal / Informational *',
Awareness / | \ Avareness

“ . o . . — .
£ 4

We will recur to the dlfferences between both structures. First we give the
. 'correla.::l.ons between the original seven subscales and “the Belglan-Dchh seven
~ subscales in table 4. : _ N \ T .

’ | : IO'




\ i

Table § 1 Cur;elutidnﬂ-l

s
W
I .
{ '
|
!
e, 8




“ha

3.1. Awareness

Taking. inco account the rubstance of the statements (see appeudlx“1) and the
quite high correlation (.90) with the origi.al awareness-scale, we can assume
that the subscale of the Belgian-Dutch SoC-Questionnaire has the same meaning s

it has inr the Austin Questionnaire.

3.2. Personal-Informational

.
d

Here we find a conspicuous difference. The two subscales "Information'

and "Personal" which are distinguished in the austin SoC-Q appear’ togethnr
in the Belgian-Dutch versionm. Supposlng that the dlfference between both
forms of concerns can perhaps be found atong so called ' non-users factor=-
analyses were carried out upon groups of "non-users" (in th1s case teachers~

of T.S.S. and of T.S. S.-1n pré%aratlon) Neither for these groups was it
possible to ascertain the dlfference between "Personal and "Informatlonal"
This new subscale correlates quite well the Austin subscale "Informatlonal"
(.90) and with "Personal” (.91). ' . -

We want to link the meaning of the "Personal/Informatlonal" subscale to one

of the characteristlcs of large-scale innovation-projects (see 1). A teacher
who scores hlgh on this subscale is especlally interested in changes that

will occur in his personal worksltuatlon, in the way in which he must prepare.
his daily work, in the time needed to realize the innovatibn, but he also wants
to get the chance to study and/or discuss the information about the inmovation’
and he wants to know how his- colleagues feel about it and what they are dolng.
In the subscale as a whole the "personal concerns"” stand out more clearly than
the "informational concerns'. We ‘believe this to be the result of the general
and vague nature of many of the goals of large-scale 1nnovat1on-proJects,and

of the fact that teachers wonder whether they will be able to bring'about simul tane-
ously and coherently the numerous concreté inmovations contained in this project.
It is not excluded that at first the teacher feels overWhelmed and exollcltly

expresses his worries about the expected activities ; in this respect he hopes

" that receiving some information can be of help to him.

3.3. Conusequences for pupils

L

_Here- tooﬁamstrikingrdifference—i%wat~stake-comparéd—to—the~Austin SoC=Qv—

Although we also use the word "consequences in this case, this subscale

13



apparently has another meéning thaﬁ jt has in the American questionndire. ‘

The subscale 'consequences for puplls" correlates with "Information" (.56),

but also relatively well with. "Parsonal’ (.49) and with "Consequence' (.47).

These data, together with the substantial meanlng of the items, have led to
attrlbutlng the following meaning to this new subscale. In the same way as the
need exists for general information about the innovation and about the significance
of it for oneself as a teacher (Personal/Informational),. one also desires to hear

"something about the value of the fnnovation for the pupils. As a teacher omne wants
to find out as soon as possible ab0u£ the possibilities of the inﬁovation in view
of a certain group of rupils one is'experienéed with. This interpretation at the

_same time explains the position this subscale acquires.with regard to the other
subscales (as a form of "self-coneern”). At this point we also want to relate
the meaning of this subscale to the issue of large-scale educational 1nnovat;pns._'<
The fact that a teacher quite'éarly ﬁuts questions about the meaning of the
innovation for the pupils (or his/her pupils) depends, according to usf on the
numerous obscurities of large-scale innovation-projects. The problems the teacher

: experiences himself, are, as it were, expfessed via probiems he anticipates .

among his pupils. (Moreover, ome clearly comes across this same concern in talk

with parents !) - .

In the second plage it is also plausible that teachers quite early want to acquire
insight into-the value of the innovation for the (their) students from the, p0331-
bly implicit, point of view *hat they are, as a teacher, evaluated on the basis of
the results their pupils attain. The questlons raised by the teacher, his worries
about the innovation might result in weaker achievements by the pupils. This i
certainly'does not do any good to his image as jwteacher. Consequently he w{shes
td dedicate himself to ;hat innovation if he is sure that it leads to greater -
successes by his pupils. That is why we con31der the subscale "Consequences for

pupils" as a form of self-concern. ,

3 4 Management \

Here the similarity:to the Austin subscale is remarkable (r = 94). Further

comment ‘is not required.

3.5. Collaboration

-

_“"’“'The“same"remark—is—vatid—herE’as*for*the“previousmsubsca}e7——The~s%gﬁ%£ieanee—————f—
® ,f the“collaboration is the same as in the Austin Questionnaire (r = .91).

w® ’ ’ B -
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3.6. Refocusing based on experiences with pupils

This subscale correlates quite well with two subscales from the Austin
Questionnaire, viz. with "Consequence (.68) and with "Refocusing" (.63).

These co*relatlons and the substance of the statements themselves lead to
interpreting this subscale as a form of commitment which expresses itself

in wishes regard to a reconsideration of the innovation, especially a recon-
sideration based on experiences with the pupils. In other words, to a cer-
tain extent this subscale shows a similarity with the Austin subscale "Con-
sequence"; furthermore the emphasis-ds laid upon the refocusing of the inmo- -
vation. The latter also means that a gerneral involvement regarding refocnsing
takes form in a more specific way, notably recomsideration as far as this is,

possible on the basis'ef the achievements pupils obtain.

3.7. Refocusing N

Kl

Concerning this last subscale the similarity with the Austin subscale is
striking (r = .72). The statements included in this subscale 4also refer to

the presence of ideas to introduce more or less concrete changes.

4. Discussion of some results

.

The - few results offered below, ate-derived from different large-scale o
projects in Belgium and the Netherlands. Beforehand we remark that most of
the results coincide with the Austin results. In a first stage of our in-

quiry we have used those iesults for evaluative ends. That is to say we have

employed the SoC-proflles as an ipdication for the degree of melementatlon
of an innovation (4.1.). .
In the near future - research on that topic is going on - we want to use
SoC-proflles (as well as LoU-results) as indicators in the framework of
large-scale projects. In this issue the central question is : what is the
indicative value of a certain SoC-profile of teachers whe are involved in
a large-scale innovation-project ? Or: put differently : from what facts can '
‘we explain and understand a certain profile or a certain development ? '
Investlgatlng the possibilities of the use of a SoC-proflle as an indicator,

- ——ggems-tous-especially usefulforfacilitators.—A-—-consequence. of-this ques=

tion is":hat'addit1ona1’dafi—zfe—gathered—by‘meuns—of-another—research~ in———

[
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4.1. SoC-profiles and evaluation of large-scale projects

strument (in our instance : a semi-structured interview) about a number of
impoftant aspects of a large;scale project (see 4.3.). Apart from determi- )
ning subscales, c.q. stages (see 3) the queationjas to the sequence of those
stages 1¢ of course an important matter. ®

In paragraph 3 we have described the stages in a certain sequence. The
correlations offered in table 3 indicate that this might be the correct order.
Still it remains important, by means of follow-up-research, to study this

development further. For the moment we have some data at our disposal in

this respect (see 4.2.).

A1
In this paragraph we deal with some profiles in order to illustrate how
these data can be used within the framework of aﬁ evaluation of-large-
scale ptojécts. In this respect we assume -that the form of the profiles
allows us to formulate some general conclusions concerning the implemantz-

tion of an innovation. In this way we presume the relatively high score-

in the stages "Awareness", "Personal/Informatlonal“ "Consequences for pupils”

and "Management" to be an indication ®%or a defective or a starting implemen=
g g

tation. Consequently we think that relatively high scores on the other sub="’

scales point at an advanced implementation. However, it is obvious chat this

fact 1s only one of the possible data that can be gathered whén evaluatlng
large-scale 1nnovatlon-pr03ects. _ _
In figure 2 we find a so called "user-profile”. From this we can deduce
that”on the average the principles of the ISMA-project (the Neﬁherlands)
and the developed mater1a1 are applied ifA a satisfactcry way. As has al-

ready been p01nted out it is necessary. to collect other evaluatlve data in

-~

view of more final statements.




Figure‘Z : Stages of.concern Profile for Teachers of the ISMA-Project .
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Figure 3 contains data about two generations of schools in the MAVO-project
(the Netherlands) E-schools are the so called exper1menta1 schonls which
had already been included 1n the innovation-project for‘four years at the
time of the research. The V-schools (the'so called "volgscholen") on the

other hand had only been in the project for two years.

-
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Figufe 3 : Stages of Concern Profile: for Teachers of the MAVO-Project;
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"It is obvious that the.two generations of schools are~not clearly distinct.
For both groups of teachers it remainms true that they score relatively high
on '"Management". Evan teachers with a four year.experience still have pro-
blems with the management of an innovation. Furthermore one observes that
"both groups also have relatively high scores in the last two stages, wh;éh
can be regarded as an indication of & certain reSistance. - At this p nt we
also want to remark explicitly that for a correct interpretation of suct
profiles other evaluative data (or‘descriptive data concerning the develop-
ment of the project) must be added. )
’

Figure 4 contains data about teachers who have participated in the pro;ect
Renewed Secondary Schools (R.S.S.) (Belgium) respectlvely for one year and
gix years. From th1s it appears that it is possrble with - tgtfadapted‘SoC-
questionnaire to d1st1ngu1sh clearly two groups of teachers. It is also im-
portant to state the differenmce between both groups clearly coincides with
the assumption concerning the hypothetical development of the concerms. More
experienced teachers (six years) stand apart from less experienced teachers
(one year) because of lower scores in the first four stages and higher scores
in the three last ones. Consequently we conSLder this fact to be an impor-

tant indication for the validity of thé quest?onnarre.

&

\“
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Figure 4 :- Stages of Concern Profiles for Teachers ~f the Renewed

Secondary Schools
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The profiles in figure 5 confirm the data of figure 4. Three groups of

teachers with a different experience in R.S.S. differ considerably.

Figure '5 : Stages of Concerns Profiles for "‘eachers of the Renswed
Secondary School, the Traditiomal Secondary School and the

Traditional Secondary School - in preparaticn -
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4.2. Development of the concermns

[

. . S -, o ﬂ
From figures 4 and 5 can already be deduced that the development of the

concern among teachers in ld}ge-scale projects links up with Tthe hypothe=—-
’ tical development as postuldted by the Austin-researchers. More final

data about the developmeﬁt of the concerns can be found in the results of

a follow-upfresearéh in which teachers answer the SoC-Q on different moments.

Such féllow-up-data are being collected at the moment:"Below.a number of

profiles that refer to teachers from the R.S.S. (Belgium) are to be found.

In figure 6 there is the prdfile of 73 teachers uhq'answeréd the SoC-Q

in the schoolyears '79-'80 and '80-'81. During the schoolyear '79;'é9

thoselgeachers were involved in program preparing for the R.S.S. 'The

following schoolyear ('80-'81) was the first innovation-year for them (see

apﬁendik 2, table a for the groups means). The answering of the question-

naires occurred respéctively in February 1980 (schoolyear '79-'80) and
November 1980 (schoolyear 'S80-'81). . - o

%

*a
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Figure 6 : Stages of Concerns Profiles for Teachers of the Repewed
/séc"ondary School : Febr. 1980 and Nov. 1980
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Except for the subscale "Consequences for pupils" the teachers in the
prepara:éryfgtage ('79-'80) score relatively higher qnﬁghe first four
subscales and relatively lower or the subscales "Collaboration" and
"Refocusing based on experiences With pupils". In other words : on the
sub%calee which refer to the "self-concerns” a decrease is perceived in
the first innovation-year ('80-'81), with the exception of the subscale

J»”Consequences for pupils" where nhe .decrease is not significant. On the

_subscaka "Management" referring to "task-concern" we also observe a decrease.
The profile on the subscales referring to other-concern increases on the
contrary. On the suscale "Refocusing" the average remains stable. " This
evolution in the commitment affirms the hypothetlcal development présented
by F. Fuller and later on elaborated by the researchers of the R&D Center
for Teacher Educatiom. ' <. :
Figure 7 contaiﬁs the profiles of 58 teachers. The firstlinterview took
place'i; February 1980 (schoolyear '79-'80) . These teachers alSo prepared
themselves for the R.S.S. at that moment. The second interview was in

- October 1981 (schooLyeer 181-'82); then the teachers already were in their

second innovation-year (see 'also table b, in appendix 2). °
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The profile of the teachers after a two year experience in the R.S.S. is
characterized by a relatively low score on the subscale "Awareness", ''Per-

;cnalllnformational", "Consequences for pupils” and '"Management" and by a

relatively high score on "Collaboration", "Refocusing based on experiences.

with pupils! and "Refocuslng ... Comparing both profiles we observe an
evolution coinciding with the hypothetlcal development. The involvement
decreases on the subscales referring to the self- and taskcencerns and in-

creases on the subscales referring to other-concern. In summary until now

S

we have not found any counterindication for respecting the sequence in which

the SCages wvere temporarily put.

4.3, SoC-proflles as indicators A,
& “'\

In this last paragraph we will cOnclsely go into the research wh1ch is being

carried out and to whlch we want to pay more attention 1n the near future.ﬁ

"We have already stated earlier that we are going to make use of the CBAM=

approach for the analysls and evaluation of large-scale projects. Large-

a4

scale projects are complex innovations in which a large number of schools and

B teachers take part. The rmplementatlon of a large~scale project is a long-

3

. ted schematically in figure 8.

-
—

‘term process. :
At this moment we are analyzlng a number of large-scale pro;ects-(pre-

' égool level; prlmary-schoolhlevel and secondary-school-level) wlghln the

following frame of references. We start from the hypothe31s that the local

implementtation process is influenced by five categories of varlables.presen--‘

&
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This general frame of references is used as a bacis for drawing up 2
semi-structured interview. The principal and a number of teachers are
interviewed' In this manner we try tc receive concrete information

about the way in which certain aspects of a large-scale proJect are
reallzed in a local school. Together with this interview - which in
particular cases is held twice in an adaptad version - the SoC~ques—
tionnaire is also presented (at different moments) as well as the
LoU-interview. Thus it becomes possible to describe the development in

the Concerns and the levels'of Use and perhaps to explain them by means .
of a number of inter&iew—data. Below we will concretize this general
research design on the basis of one particolar project.

In the schoolyear '80-'8l (vhich starts in September '80) the Ministery
of Education launched the project "Renewed Vocational Secondary School”.
Schools could voluntarily join it. They received extra support by way

of supplementary hours for teachers (up till 24 extra hours a week) and

by way of external and intermal facilitatiom. . »

In effect this means that' the teachers in their weekly timetable got
2 to 3 hours off to prepare the concrete elaboratiom of the innovation

for their class. A colleague got 5 to 6 hours to take care of the ,

‘co-ordination wlthln the school. In the event of certain concrete

.dlfFlcultles the school could turn to an external facilitator (an expe-
rienced teacher). “

The\project "Renewed Vocational Secondary School" consists of diffzrent
1nnévatlons. Within the framework of the ongoing investigation our
attentlon especially goes to omne 1nnovatlon, that is to. teaching "themes"
whléh is a kind of an integrated curriculum. This means .that for | or

2 weeks the training focuses on the same theme (for 1nstance traffic).

All contents and activities in a certain.class refer to the same theme.

‘In co-operatlon with all teachers the contents are chosen, arrangements

are made concerning activities to bte organized, p0331b111t1es are sought
in order to set up all kinds of manual activities, etc. At the end of
the, themes-perzod the 1nternal facxlltator makes an evaluation together
with the teachers.

The pupzls (boys and girls) involved in the proJect are 13 to 14 years

old, most of the time they have experlenced some difficulties in Primary

30 .
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School and often have little motivation for the traditional graded
system. Their only concern is to get a job as soon as possible and
to enter the labour-process. From discussions with teachers we know

that a number of them peymanently look for adjusted education for these
€

pupils.

In some twenty schools the teachers and the schoolleaders were twice
interviewed. The first time a couple of months after the start of the
proJect, the second time in the course of tke following schoolyear.
Thus it was p0381b1e to gain insight into the concrete lmplementatLOn
process and into the most important determining factors. At the same
time one could gather some indications about the development of the
Sroject in a certain school. The SoC—Questionneire'for Teachers was
presented on three different occasions. The first time in*connection '
with the first interview, the second time at the end of the first pro-
iect year and the third time in conmection with the second interview
(that is the beginning of the second project year). At this moment
the dataAof the third session are not yet worked up.

In the introduction to-paragreph 4 we have already postulhted that we
are interested in the meaning of SoC-profiles coming from teachers-
involved in the implementation of a large-scale project. In other words-

we are looking for "typical" profiles having an _indicative value for the

way in which large-scale projects are realized., How large-scale projects
are worked out and what factors play a mole in thls for this local school,
can be descrided on the basis of the iaterview-data. ' .

In the long term we hope toc be able to compare some "typical" profiles

and to explain them using dzta connected w1th the distinct determinants.

{see figura 8). It.is important ‘to mention that in this llne of thought

and in the concrete analysis of the material we keep on assumlng that

the involvement of individual t2achevs in point of fact gives us an

important indication about the way in which teachers experience a large-

scale project. - : - ‘ ‘
Figure 9 contains SoC-data about 7 teachers of school 06 (beginning and -

end of the flrst prOJect year).
Table 5 contains a survey of the 1nvolvement of the 7 teachers separa-

tely.

o - 31
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Figure 9 : Stages of Concern Profiles for Teachers of the Renewed ‘
’ Vocational Secondary School (schh}ol 06) : Dec. 1981 and
. June 1982
l
AS
o o ’ 2" si‘\‘
.’. ‘Q ”. Q
e \° o >
\Q AN v © (Y "\
, > o o 50 N
R N R &° o~ P O 4
2 .° °°. ] °§ ‘. Ve‘ \od .\.9 °.\
o s° o * o * s
-, » Q¢ ¢® *’ (&) ' .’Q g_..
100
90 L
A\
A
4 X
. 8a 7 ‘
i Vi \
" 771\
N\ a VAR
/ \
2w N AN / A\
F / N\ /L1 / \\‘
[ .4 -
i 50 ,, ” ~ < L /j P f’ \ % . \
- ~. 1,/ TN \\ .
- o A 7/ ] \
4 . \\
30 .
20
}0
Dec. 1981 ° 0 . 69 41 66 48 79 33 (n=7)
 ==== June 1982 b4, H3 41 54 60 89 38 (n=7)



Table 5 ¢ Renewed Vocatio



ne
¢

The two profiles in figure 9 cannot be'definedyin terms of "user' or

"non-user". In both cases -.that is : as well at the start as at the

end of the first year = self- task- and other-concerns can clearly

be dzscerned. With the second piesentation of the SoC-Q the self- and
tagk~concerns diminish; on the other hand there is.a rise of the other-

concerns, but especially to the concerns regarding refocusing based on

experxences thh pupils. '

When viewing the results of the teachers separately we come to the w5
conclusion that interindividual differences clearly appear (which & gtsappear

when the group average is represented in fxgure 8). Apart from that it is
striking that with all ‘teachers there is a notable similarity when. the

proleew of the first and the second presentatxons are compared. The second
interview still shows a hxgh score on the subscales on whxch there was also

a high score the flrst time (data about the third interview are not worked up
yet)-

The core question rdow is whether we can clarxfy and explaln the above data

- which exclusively refer to the concerns of the individual teachers -

from the available interview-data. In appendix 3 a number of'importaﬁc

statemepts der1ved from the first interview, have been brought togetiuer. ..
The data are ordered accordlng to the categdries of flgure 8.

The group profile (figure 9) of the first interview can be traced back

to the fact that three teachers (05106/05206/05406) score relatively high
on "PersOnaI/Informatlonal" and also on "Management". The high score on
"Refocusing bases on experiences with pupils" is the zesult of the rzlatively
high scores of four teachers (05206/05306/05400/05506) |

More important is the observation that both profiles show a similar structure, '

So to speak one does not perceive any clear evolution. "Persomal concurns"
"Managemant concerns" and "concerns about Refocusing based on experiences w1th
people" remain relatively hxgh As for the interpretation of these group pro-
files and the stability in the structure, it is'important.to elaboratn on one

chief characteristic of the inmovation. Teaching an integrated curriculum

takes place in thé school involved during well traced perxods. In some schools

only three chemes are dealt with in the course of the schoolyear in other '
'achools 5 or 6 themes are treated. From the interviews it appears that first of f

all an extra effort is needed over again to find a suz:able theme, te gather the.’

required materzal but that above all managementproblems are met w1th1n class duz—

. 35
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the interim periods when no themes are used. The latter especially is stressed
by each teacher. This c0u1d account for the fact that teachers go cnpointing
out ﬁanagement—concerns The relatlvely high scores on "Personal/Informatio-:
nal" can be explained from a number of interview-data which show that teachere
had to start quite suddenly (without specific preparatlon), that they were
not exactly informed about the contents of the innovation, that they kept on
putting questions about their methnds, that they often report initial dounts
about their contribution, etc. That in those circumstances an acceptable;
imﬁlementation is reached all the same is most of all the result of the wre-
sence of an amount of positively influencing organizational-structu:al factors
(see appendlx 3 : The school as ap orgamization). The high score (and the
increase during the second presentation) on the subscale "refocusing based on
experiences with pupils" cau be understood in the llgbt of a npmber of inter-
éview-data which are, however, expressed by all teacners in a very explicit
way. All teachers (the Loard included) point to the fact that the proposed
innovation is highly fit for these pupils : they are better motivated, the s
pupils show a great interest in the results they achieve, the number of absen—
ces during the themes-period is clearly lower theh during the ordinary periods,
etc. But : the question remains for all teachers whether they elaborate their
education, i.c. the themes-education, on the rlght level, they wonder whzch
adjustments they have to make, how they can take into account ‘the reactions of.
the pubils regarding a previous'theme, etc.. Thi; obvicis orientation of the’
teachers involved towards adjusted'education and their concern to highten the
motivation of their puplls for the educatlonal event explain the high score
on "refocusing based on experlences with pupils”. ' .
 This one example'must'cler{fy that a SoC-profile can be explained by means i
of additional interview-data. In this repect it was not our intention to
make a causal link between a certain profiie and interview-data. It was the

intention, however, to develop a ‘design through which it becomes clear,

egpecially for facilitators, what the meanlng ig of some SoC-data and/or

LoU-data. . _ i
- Further research and analysis of already-: QVailable data will have to make
plain whether we can follow the course we have taken. The research design
" is'aimed at relatlng a number of data - which refer to .five destinct domaing " f;
(see figure 8).° In this way we get a broader and more differentiated insight U

into the complex implementation process. .
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am using the inmovacionm. . .79
T would like to discus¥ the possibility of using the '
inpovacion. o ' - .64
I would like to know what cthe use of tha innovacionm :

will tequirs in che immediaca futura. ) W77
T aspecially need axact informacion about this iano-

vation . o ‘J 77
I would lilka to know bow oy tesching or administraitiom @ .- .

is supposed to dfmng.. .’ 76
.T would lika eo faave mora information om cime and .
anergy coummirments raquired oy this innovatiom o .71
I would like to kpow who will nske the decisions in

the nev syscenm. .81
I"waul.d. like :3' 1 ‘ebc-..n#ac: incention of chis l‘
nnova::.on. o ' 5 ‘ .68
A: this moment I would like toe gat che opportunicy

. “to examine the content of the inmovacion "quiacly. .64
I would like to kmow whn: ochu' facul:y are doing in )
chis area. .53
I would. like to know how rolluguu, x,uvolvcd in cho '
imovation faal. . _ ’ 54

— —z—edded—icams-
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SPRESDIX 3elgian~dutch SoC-Juescio.naire : overview of the

seven subscales

t

AWARENESS (L= .763) - 3ie™ .
. .

? 2ave a very limitad knowladge about cae inngvacion .' .73

ac chis noment I only -mva a vague_idea of what :ho

imnovation is abouc. .78

: don': even kmow what che innovaciom is. ) ' .72

AC this tima I'a cot vexy uu:u'asud in che innovaciom. .39

AC this cime, I am not incaresced in laarning about this

ianovation. . ’ . .33

I am a0t concarned about this imnovatiom. S .36

Alcheough -l don't mov about chis igmovation, I am

concerned about things in the area. .61

’
.- =

PERSONAL/ INFORMATIONAL (&= .89%)

I would lika- tq lcnoﬁ what resources are availabls if
wa decide to adopt this immovacion. . .77

I would like to kpmow how my role will change wihen L

= cornluion bn:vuu Lcu and ch- cocal. subscala.

Auscin-Ques=~
tionnaire : sta-

OO

1

.Ou

H

(@]

-

[ ]

—
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CONSEQU‘ENCES FTOR PUPILS (X = .801) -~ irc = &us:‘n-dues-
: oo ° tionnaire : scaz_;

~hinking .about the impacs on scudents, I nave

juestions apout the value of the imnmovation. - . .78 =

I am concemed dbout ow the inmovation atZec:s

students. A A

- wonder if the inmovation has chat much influance ,
- 78 =

on scudsnts’' performance.

{ would like o xmow how this ‘inmovation is oeczar ‘ .
chin what we have QOwW. , LT .1
¢

- am mow concarmed about tiie Tesults one cam .

opecain wich students. ’ 70 b
MANAGEMENT (&£ = .376)

Ic's unclu: for me now to fit all the .
supplementary cssks, in @y daily workscnadulo. .82 b

I wonder if I czn plan my work efficiancly within ‘ ‘ .
che framewcrk of, the immovagion. .75 : =z -
J'm concerned about the fact that the inmovation

ancails more work. 77 b

I chink thact those who propose the inrovacion ’ i

axpect too much of xme. : 74 e =

‘s am concerned about not having emough Cime to

organize amyseli aach day. , il 3

I am concerned about tize spent working with aon~ .

academic problems ralacad to this innovatien. .70° 3
Coordination of casks and pecple is :a.k;nf too ) '

mch of my time. . : 63 . 2

I am concmed about @y in‘ﬁ:ili:'y to mamg.'all

che immovation requiras. s , © .80 . 3

I am concarned about conflict becween Ty interasts e e
and ay ruponnnzlznus. ;. o .39 3

I am conplot:oly occupud wich other t;h:.ngs. 54 ‘ ‘0
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COLLABPRATION (X = 8433 - : . Ric e  Auscin=Ques-
’ : tionnaire : stags

o PN

I wouid like to coooera.t:a '.n.r.h colleagues cto implemenc .

the -inmovation ' . . . .79 =
I would like to coord:.nat:e ay e:&ort wich ochers t:o ’
paximize che innovation's .effeccs. | .76 5
I would like to help ocher :acult:y in cheir use of the . | o \\
innovation. : , 75 230N\
I woul,d. like to familiariza other departments or pe:sonsdu ‘ ' \
wich che progress of fhis new appgpoach. A G 57 '
LTs:.ng ay mwledgc and axperience, I would like to halp .
J"Ther collaa,ggas wno haven' c startad the Lnnovat::.on yet. . .70  J
B woild- like to develop work:.ng relat::.onsh:.ps wich both :
our fadulty and outside faculty using Che mnovat::.on. .68 5
1
L am now aspecially concnrncd about the improvement of )
the collaboration with my colleagues. ' , .38 2 .
aC chis moment I would like co discuss the possibilicties ) -
-6f ~he inmnovatiou mora with my collesaguas. .'.57_ ]
2 Ny . v' \ .
REFOCUSING SASED ON EMIENCES WITH PUPILS (a" = 730) : .
&
I would like ca use fudbac.k fm sctudents to chnngc the : :
program. 77 A
I would lz.k. to modify our use of t:ho innovation based ,
on the exp-r:.mcu of our st:udcn:s. . , L7130 5
I would like to kmow how ay scudents cw’hlutn my a.pp:oach :
of the innovacion. _ . .68 =
would. like to excice @y sm..dont:s about their parct in .
t:h:.s a.ppro;ch. ._67 A
I would lilks to dm;;rm.nn how co supplamcnt:. enhancs, oT _
replaca the innovationm. _ o .62 .8
REFOCUSING (= .764) ~ |
' M o
T know abou: more simple struccuraes and :.nscrucc:.onal

__..»_approaches to obtain the saus rus_ulns.,_-_____ L Y

I now know of °some other-approaches for some parts of the
innovation. tha: might work better. . _ S &

I oow know of scme other approuhcs thac m.gh: work

oc::nr, : ‘ ‘ , T 66 . e
I would like to revise the z.nnovat::.on E] ms:ruct:.onal o

\ approach o .74

: I would like to mdxfy the comcrece u.u of che innow. ion FOR

EMC - in our schnol.. .
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APPENDIX 2 Follow-up data - o

Tabie a :'Stages of Conceras : Teachers of Renewed Secondary '\

Sehools in Tebruary 1980 and Yovedber (980 (a = 73) - B

R B

Stages Tepruary !980 November 1980 ) T »signil
groups lnean Pc groups mean ¢ | ' .

Avaraness 1.50, 47 1.30 40 . 3.04 - 0.003
Jersonal/ L | .
laformaciocnal 4,13 48 . 380 33 | 5.02 0.000 (
Conseq. for ‘ 2 ) .

. supils 4.29 45 4.25 . 45 ) 0:20 0.839
¥anagement 3.28 - 60 2.84 48 2.76 0.008

3 . - ¢

Collabaration - 4,01 57 4.29 64 - 2.00 0.050.
Refoc., exp T :
supils 3.48 . 40 4.06 »33 - 3.38 0.001
Refocusging 2.22 50 2,20 ¢SO 0.16 0.870
Table b : Stages of Concarns . Teachers of Renaved Secondary

‘Schools in February 1980 and Octcber [981 (n = 58) .
Stages February 1980 Ocrober 1981 I T signis
gToups mean Pe groups zean Pc’ |
Avareness 1.67 47 .29 j0 311 0.003
. - ’ . - . / . . .
Darsonal/ - j !

Informacional 5.08. 46 3.07 (28 4.71 0.000
Consaq. for ‘ ,’ , .
pupils 4.20 .45 s0l0 ;43 1 0.36 0.331
Manigement 3.32 57 2.80 - 48 1 2.62 0.01¢
Collaberation 3.95 57 4.13, 60 i = 1.33 0.189
Rafoc., cxp.‘ ‘ .
pupils 3.50 40 #.08 55 - 2.70 0.009
Refogusing - | 2.38 7 55 2.95 60 - 1.92 0.060

- ] ' ) .
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APPENDIX 3 Analysis of the first interview - ‘School 06 -

The innovationg; characteristics as perceived by teachers

. All teachers (n=7) indicate the positive reactions of the pupils :
they show more interest,”are better motivated, are less absent.

2. All teachers (n-7f regard the innovation as an "adapted" inmovation
considering the character of the pupil® and the problems they experien-=
ced in the gast.’ -

3. The innovation' leads to a diversity in activities ; also activities
beyond the school are ‘possible (n=4).

4, The iﬁnovqtion results in improvemeﬁts in the rel;%ions between pupils
and teachers (n=4).

5. The -innovation has as a result that we must dispose of morezmaterial
¢(espegially documentation) ; most of the time we must gather the required-
material ourselves. Finding the necessary material does not always
p;ocsggégmoothly (n=5). . , : ' -

6. The change in the daily class practice is considered to be a minimgm

(a=3).,"
‘ & . :
7. The nature of the innovation makes arrangements betw&en teachers necessary
(n=1). ’ )

. 8. as a teacher one can develop a theme for one class ; this’ is not possible,
however, for all classes in which{one teaqgés (n=1) .

9. During the .periods between the theme-weeks a number of problems arises :
pupils are less willing to follow lessons according to the traditiomal
pattern (n=4). i

The individual teacher : evaluation, problems, concerns

1. All teachers (n=7)'are convinced of the necessity of the proposed
innovation. ~

2. One has already acquired some experience earlier with this innovation
(n=3).

'3, All teachers (mn=7) point to initial difficulties (insufficignt-infor-' .
mation; "we did not know exactly how to start"), but also to a positive™
development ("by starting and being engaged in it, we succeeded").

4. All teachers (n=7) think that the innovation vauses much additional
- work. : o




5. All teachers (n=7) evaluate the innovation positively, considaring the
positive development on ‘the side of the pupils (see 1, the innmovationm).

6.,0ne keeps wondering all the time : "am I doing well ?" "is my education
adjusted to the level of the pupils ?" (n=6).

The school : orggpizational and structural components

1. Innovation=history of the school v "/f'

s

1.1. One teacher from the school in question is a member of a (national)
workgroup for the innovation of VOCational/Edﬁcation. oo

1.2. One has already dealt with project-education in the school before.
_According to one teacher there has been li'ttle innovation in the school
so far. All teachers (n=7) point out that it is the first time that an
innovatién has been implemernted in the school in a systematic way.

1.3. A number-of teachers (n=?) follow all kinds of in-service-training-
activities regularly. * . L

1.4. The school has contacts with other schools wherévbther innovations are
realized (n=l).

2. Innovation-willingness of the school, of the team

2.1. Among all teachers the insight is presént about thevnecessity«of
innovation in Vocational Education (n=7). : o

: ; C iy \
2.2. All teachers (n=7) indicate a ‘Positive willingness of the teéQPers.
!-: ’ . N\,
2.3. Willingness is kept lively by means of information about developments

in Vocational Education via the teacher who is a member of the national. _.
workgroup (see l.l.).

3. Co-operation in the team

3.1. The teachers involved engage in concrete co-operation during the
work-meetings (see interventioms : 3). ~

3.2. The co-operation is experienced by all teachers (ﬁ-7) as pdsitive on
the one hand, but also ‘as necessary. : :
‘ [4

3.3. The other teachers = who do not co-operate in the theme-edu tion -
are inforfed now and are invited to certain activities. o >
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3.4, All teachers claim that they have had much support from each other, -

4.

especially at ‘the beginning of the schoolyear.

Role of the board

. The headmistress has taken the iniriative, in consult with the teacher
who is a member of the national workgroup (see intervention : 1).

4.2. She has approached teachers individually (see intervention : 1.

4.3.
4.4,

4.5.

4.6

4.7.

She clalms that she has informed herself as well as possible.
The headmistress is present at.all meerings of the teachers.

According to all teachers (n=7) she gives her support as regards content
as well as moral condition.:

The headmistress herself is convinced of the necessity of the innovation.

The headmistress is considered to be a great support by all teachers
(a=7).

Interventions : as perceived by the teachers

. Before -the beglnnlng of the schoolyear the headmxstress approached

teachers about whether or not the school would parlclpate in the proJect
she especially addressed these persons whom she expected to have a posi-
tive attitude towards the project (announcement by the headmistress).

°

A general introductory meeting was organlzed for the teachers involved

-~ in order to introduce the project. General, information was presented,

to which the presentation of some examples df elaborated themes was added
(elaborated in other schools). \ . -

In the course of the schoolyear work-meetings é;e regularly organized

at 'which the theme is chosen -together, ‘at whlch*arrangements are made -
concerning the contents to be discussed ("in what\ way can I contribute
from my own subJect ?") and at which the melemeﬁxgtion of the theme is
evaluated. \

These regularly organlzed work-meetings are regarded as very useful by all

teachers (n-7).

The internal pedagogic facilitator co-ordinates the activities. All
teachers (n=7) have a p081t1ve attitude towards the facilitator in question.

. The external pedagogic facilitator has only been present at the school at

the beginning of the project. Considering the positive development in the
school itselﬁ, he thought his interventions superfluous.
| .
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6. No specific in-service-training-activities were organized for this
innovation. o

7. A teacher, member of a national workgroup of the innovation of Vocational

Education, is informed about all kinds of developments and reports about
" them at the school. Thus there is a permanent input of information from

outside.

Policy

1. The government (i.c. Ministery of Education) has put a number of hours
at the disposal of each school.

2. The government Suggests to appoint an internal facilitator.
3. Schools can make an appeal to an extermal facilitator.

4. It is the intention to test the project in a restricted number of
schoots for two years and to generalize it afterwards.

5. The teachers (n=7) hope that the pfoject may continue, although this
is not clear to them.
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